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ABSTRACT

At the crossroads of the field of care and trainifgthe commitment to a quality, efficient apptoaconcerned with
providing answers adapted to the needs and expectabf customers. Nursing education is now pad oéw challenge:
to constantly adapt to initiate and contribute teetdevelopment of tomorrow's skills, while positignitself in a more
competitive and still very unstable environmentrf@ud, 2006). In this perspective, a new concet merged in the
field of education: that of "reflective practicehdeed, the development of reflective practice lbarproduced through
writing and this through mediation where the pditficdakes a privileged place (Tardif, 2006). Thtise teacher must
ensure that high-level skills or competencies candbveloped in his students, by using this toa ifnamework that
emphasizes autonomy, reflection and critical thigkiNevertheless, if the teacher does not sucaesdfilling his or her

role, obstacles can appear and negatively affeetréilexive development of students.

This article aims to study the existence of obstatb the use of the portfolio, which may be relate the
teachers themselves, among students of the Higisétute of Nursing and Health Techniques of Al iH@e After data
collection carried out through a self-administergdestionnaire to 50 students, and completed thraugemi-directive
interview conducted after seven teachers and edut@tmanagers. The main results reveal the exigtef a number of
teacher-related barriers to the effectiveness @f thol. In this context, suggestions are madentprove the use of this
learning and assessment tool at the level of tRETIS in Al Hoceima.
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1. INTRODUCTION

In nursing education, a new pedagogical strategsedaon the competency-based approach has recentiyged.
According to this approach, it is important to em@me students to develop their ability to actdticm in situations of a
unique and complex nature, so that they can makeemtions between their acquired knowledge anchéve situation
(EPP, 2008).

Patience, professional competence, and more eriterbe specified are qualities that a registeneden must

have. To respond to the evolution of these nursjuglities, needs and knowledge in the health fidid, new LMD
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(Licence-Master-Doctorate) system encourages thesitioning of the development of reflective preetat the heart of
teaching and learning activities. In this perspegtthe teacher must encourage the autonomy aredagenent of students'
reflective skills through meaningful activities atige mobilization of various resources, which makkgmssible to build

their knowledge, their interpersonal skills anditikeow-how (Lasnier, 2000).

In other words, Tardif (1998) argues that it is artant for the student to reflect on the knowledggbilized in
action. According to him, teachers must, thereferesourage the habit of this reflection in theirdeints so that skills are
not inflected automatisms and in order to prombéettansferability of different knowledge in actidrhe use of portfolios
in initial training is multiplying with a dual aimlhis involves both reconsidering training in teraighe development of
skills that the portfolio is witnessing (Tardif, @& Scallon, 2009; Roegiers, 2010) and emphasittiegimportance of
identity development and reflexivity in professibaativity (Deum and Vanhulle, 2008 ; Merhan, 2Q0Zanhulle, 2009 ;
Michaud, 2010). This can be developed through @diinor practical work, studies of professional aiitons, conducted
individually or in groups, and guided by trainersfield tutors. In addition, the student develojs feflexivity by writing
situation analyses that he must transcribe afteln @gternship and group them into: the portfolicaf@er and Marchand,
2012).

This new tool allows each nursing student to beconme responsible, more autonomous, more research-
oriented, more engaged, more conscious, and endevithdmore sustainable critical thinking skills. bddition, the
portfolio allows you to analyze your training need®d priorities, define your work objectives, e$isibyour program,
select your resources and how to use them, thegoasprogress, explain what you have done (selfszssent,
impressions), and define the next steps in youkwdevertheless, the ambitious goals pursued nmakentaintenance of a
portfolio demanding for students and teachers (Bleloe, Samson and Jouquan, 2006). In this sense theee authors
explain that the development of the portfolio ermdeted several obstacles, including: the poor tuali pedagogical
supervision; the lack of clarity of working insttions; and the non-explicit nature of the criteaken into account in the

portfolio evaluation.

In addition, an observation based on non-formarinews with some ISPITS students and teachersaletlat
portfolio use is made by students but in an unfsatisry way. In addition, among the teachers qoestl, there are those
who confirm the existence of a certain number oftatles that limit or even block the effectivene§she portfolio.
Among its obstacles, the lack of training of studeand teachers in portfolio development and ev@ioaas well as
overload of training programs and insufficient tirakocated to the internship were the most fredyergported by
teachers. In order to shed more light on the ingyar¢ of the portfolio and the need to repositicat ithe heart of ISPITS
training, this article aims to describe the ob&tadtb the use of the portfolio by ISPITS studentdliHoceima, who come

from the teachers themselves.
2. THE CONTEXT

This is the first study of its kind carried outthe ISPITS in Al Hoceima, Morocco, which addresgesobstacles to the
use of the portfolio by ISPITS students. In addifithis study is topical and has the advantagarettly addressing one
of the aspects of nursing discipline, particulatiucation, and those through one of the main tobieflective practice,

namely the portfolio.
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The choice of this institute is due to certain og&s among others: the proximity since the auttidghis article

exercises
3. CONCEPTUAL FRAMEWORK
3.1. Definition of the Portfolio

A portfolio is a collection of evidence of work, tbalso a showcase (public), achievements, or eeéactions of an
individual (Depover, Karsenti and Komis, 2007), amdactivity that must be properly planned andcstmed so that high-
level skills or competencies can develop in a fraor& that emphasizes autonomy, reflection and cetitthinking

(Scallon ,2004). In the same vein, Depover, Kaisemd Komis (2007) explain that the portfolio alefers to the level of
a person's knowledge and know-how. These authinslate that a portfolio shows an individual's maation, learning
and production. Similarly, this tool is considerau excellent metacognition exercise, a charadie@ascording to which
we know that we know, to which is added the abiliiytake all necessary measures to ensure thabvanirlearning is
regular (Scallon ,2004).

3.2. Portfolio Types by Content

Each portfolio differs from the other, so dependorgthe content, four types can be distinguishéxst,Rhe learning
record: it is a significant and integrated collentiof the student's work illustrating his or hefods, progress and
achievements in one or more areas (Paulson andd?aul991, in Goupil and Lusignan, 1994). Thisexilbn is based on
performance standards and reflects the studerftectien and participation in the development oé tbollection, the

choice of content and judgments made. The portfotiicates what is being learned and why it is intgat.

Second, the evaluation file: it is a significantlection of the student's work that illustrates aisher progress in
the development of a particular skill and takespshaver time (Dore, L., Michaud, N., Mukarugagi, P002). The
selection made by the student and the teacherdeslworks that constitute the relevant indicatérthe development of
the competence. This choice reflects the studesftisction on his or her efforts, strategies, pesgt strengths, successes,

difficulties, in relation to the evaluation critaréstablished at the outset (Dore, L., MichaudMlkarugagi, L, 2002).

Third, the presentation file: it is a form of commication, since it is also done through achieveméaalbert,
1997); these achievements are chosen accordinget@udience to be reached (Jalbert, 1997). Withithimind, the
portfolio is scrutinized as a collection of selectgorks to showcase knowledge and expertise inoormaore disciplines
(Jalbert, 1997).

Fourth, the professional development record: adaogrdo Wolf (1991), cited by Goupil, (1998), a thag
portfolio is a structured collection of a teachdrést work; this collection, which is selectivefleetive and cooperative,
demonstrates a teacher's achievement over timénamdariety of contexts. In this sense, the pdidfs more than a list
of a teacher's achievements, it contains samplésashing performance (such as lesson plans, dtadsignments) and,

along with these examples, the teacher's reflestionthe meaning of this work.
3.3. Different Forms of the Portfolio

Depending on the form, the Ministére de 'EducatonQuébec (M. E. Q., 2002) specifies that thefplartmay take the
form of a binder, a binder, a folder, a folder,cxba CD-ROM, a diskette, a set of files availataethe network, etc. On

the one hand, a more traditional version can bd bgeall teachers and students; they will therefiteeelop the tool from

www.iaset.us editor @ aset.us



94 Zineb El Atmani, Mourad Madrane, Rachid Janati-1drissi, Mohamed Laafou & Rajae Zerhane

directly manipulable and palpable media such astsheosters, collages, etc. and may attach ptoio#s, audio CDs or
DVDs to it. On the other hand, an electronic varsinay be preferred; and has been developed simceaty 1990s
(Barrett, 2001). This electronic portfolio has soatvantages over the paper portfolio (Baron andllBrd 2003). It is

easier to review and modify than its paper coumer@nd it can be put online, in whole or in parid thus made public,
which gives it greater portability and better disggation (Barrett, 2000b). According to the authibcan also provide the
institution with information on the progress anduiks of a training course. Finally, it can allovetlearner to very easily
create links between several subjects on the saojecpor with documents outside the portfoliostiould be pointed out
here that this work will focus, from a content goaf view, on the learning portfolio used by theidgnt and which
represents a tool for developing his thinking aoidriative point of view on the paper format sincéithe most used in

nursing training in Morocco.
3.4. Teacher-Related Barriers

Although the majority of teachers emphasize theartgnce of portfolio development in developing sid' thinking,
students face several challenges in this regarthidirespect, it is necessary to highlight thetaties related to teachers in
the use of portfolios. In this context, the absepeslagogical inadequacy or poor relational qualitgupervision, whether
it is the mentoring process around the portfolidemdback by resource persons in the studentguspractice settings,
also the lack of clarity of work instructions redeng the content and formats expected for the pltf(Naccache,
Samson and Jouquan, 2006). In addition, the lackugiport and clear guidelines is a real barrieveisd authors
(McCready, 2007), (Corcoran and Nicholson, 2004MJltan, 2006, Nairn et al, 2006, Taylor et al, 2008mmins and
Dunne, 2009) state that support is essential infglor development and emphasize the importancénafing clear

guidelines for students.

In other words, the support and guidance receivgthgd portfolio development statistically signifiddy reduces
anxiety and increases students' esteem for theatoah assessment strategy (McMullan, 2006), anbfdtter the support,
the more students feel the process helps thenein plersonal and professional development whiletipesy influencing
the perception of the tool's utility (McMullan, 28)0 They demonstrate the need for clear instrusti@xplanations and
feedback (Taylor et al, 2009). The teacher carlifaig the portfolio development process by encgung the student to
choose the tools to insert since this task requifsction and judgment (Taylor & AL, 2009).

Cor'coran and Nicholson (2004) state that studfs@issome anxiety about the expectations requvedietelop
the tool that was not summatively evaluated fordbbort taking part in their study. In this senthe situations written
after the 1st stage of nursing studies, in padiculio not correspond to practice analyses, singdests do not benefit
from external support, whether it is field profeseils who do not themselves have sufficient knogdedf this new tool
or trainers who are not very available at this @& Garnier and Marchand, 2012). Similarly, thera broad debate about
the portfolio and its use by the teacher for sunieagvaluation purposes. In addition, some autkdefend this decision
and argue that in the absence of a rating, studkntst seriously engage in this activity, espégisince they have other
exams to take over the same period. Other auttmrdesnn the summative aspect, explaining that tfiectere quality
may be lower because the student, seeking tosd#tisfevaluation criteria as a priority, selectgaia forms of situations
(Buckley, Coleman, Davison et al, 2009) Hays, Gé,1).

Impact Factor (JCC): 5.8487 NAAS Rating 3.17



Use of the Portfolio in a Teaching/Training Context for the Development of Reflective 95
Practice in Students: are there any Obstacles Related to the Teachers Themselves?

4. METHODOLOGY AND METHODOLOGY
4.1. General Objective of the Study

Describe the obstacles to the use of the portlitSPITS students in AL Hoceima that are relateteachers.
4.2. Type of Study

It is a mixed descriptive study with an exploratpuyrpose.

4.3 Method of Investigation

In this research, the mixed approach remains th&t aqpropriate. Because this study will descrileedhstacles to the use
of the portfolio by students of the ISPITS of Al ¢édma who are specifically linked to teachers tigtoself-administered

guestionnaires that will be completed by semi-stned interviews with resource persons in thisifiel
4.4. Target Population
The target population of the study correspondstm levels:

Level I: The number of ISPITS students.

The target population of the study corresponds saraple of 50 students divided into 2 sections:wife and

polyvalent nurse :

Table 1

Polyvalent Nurse| Midwife

F | M| Total | F | Total
S6 26 | 4 | 30 20 20

Source: ISPITS management

Level of Study

e Level 2 ISPITS permanent teachers who use the portfolio

* Level 3 ISPITS AL Hoceima resource persons: The DireofdSPITS and the Coordinators of the two options:

SF, IP
» Level 4: Clinical Support Health Professionals
4.5. Sampling Method

This study is unique in that it will only addre$®tcase of barriers to portfolio use at the leveh gingle ISPITS, Al
Hoceima. But the selection of the actors involvelll e made by reasoned choice according to thtos@nd the use of
the portfolio, the subject of the study. As wellths resource persons, whose answers allow usth @ther angles of the

study from close up and constitute a real addtiboih.
4.5.1. Inclusion Criteria
* All teachers who require students to develop théf@m.
* All nurses who participate in the follow-up of tpertfolio realization.

e The Director of the ISPITS of AL Hoceima.
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4.5.2. Exclusion Criteria
e Students who do not use the portfolio.
» Teachers who do not ask their students for thdqiimrt
» Teachers who are on exceptional or sick leave duhia data collection period.
» Teachers who ask their students for the portfaliorbfuse to participate in the study.
* Anyone who refuses to participate in the study.

4.6. Data collection Tools

4.6.1. Questionnaire

It is a practical way of collecting quantitativetaalt was chosen from among the tools in thisithieecause of its multiple
advantages: it is inexpensive, economical, easycank to apply. In addition, it is a reliable adtion and the results
obtained are accurate because the answers areoinj@aive and are not affected by the presencéefriterviewer. It

should be noted that before starting the data e by questionnaire, pre-tests were carriednotht experts in the field.
4.6.2. Semi-Directive Maintenance
It is the most widely used qualitative survey teghe in research fields.

This interview, which guarantees the study of &k tquestions that concern this work, also ensunes t
comparability of the results and greater freedonmexgpression for the participants in this study bairt feelings and

recommendations regarding the problem addressed.

5. RESULTS

5.1. Results Obtained from the Questionnaires

0%

200 4%

Neverever Itisrare = Sometimes - Always

Figure 1: n° = 1: Distribution of Students Accordirg to the
Frequency of their Pedagogical Guidance by their Tachers.

This Figure shows that the majority of studentsehagver received pedagogical guidance from teadbdfs)

while the rest say that such guidance is rare.
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40%

30%

10%
== B

Never ever Ttizrare Sometimes Always

Figure 2: n° = 2: Accompaniment and Support DuringPortfolio Development.

In the light of this Figure it is noted that the jority of students (30%) who participate in thedstunever benefit
from support and guidance when developing the plaotf (10%) of students report that they have simmedt received
support when developing the portfolio and fair (58bstudents report that they always have supphenadeveloping the

portfolio.

Jene =ais pas
Aucun enseignant

Un zeul enseignant

Quelques enseignants
Tousle enseignants
0% 10% 20% 30% 40% 50% 60% T70%

Figure 3: ique n° =3: La Prédéfinition Des Lignes Dectrices D’élaboration Et D'utilisation Du Portfo lio Par
Les Enseignants.
Ce Figureique dévoile que plus que la moitié desliénhts (58%) affirment que juste quelques enseaignqui
prédéfinissent d’avance les lignes directrices afliétation et d'utilisation du portfolio. Nonobstahf% signalent

gu’aucun enseignant ne détermine ces lignes dicestd’avance.

10%0

B Formative{ameliorer les apprentissages)
" Sommmative(apprécier les pprentissages et les appliquer)
= Formativeet sommative

= Aucune réponse

Figure 4: n° = 4: Portfolio Evaluation.

Based on the results of this Figure, the majoritystodents (34%) indicated that portfolio evaluatis both

formative and summative.
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100%0

50%

0%

EYes ENo

Figure 5: n° = 5: The Summative Evaluation of the Brtfolio and Its Negative Impact on the
Student's Reflective Quality.

From this Figure, the majority of students statat the summative evaluation of the portfolio does limit the

reflective quality of the student, while only 20%tleem confirm the opposite.

5.2. The Results Obtained Through the Conduct of 3@-Directive Interviews with Resource Persons on th Use of
the Portfolio

The principle of fidelity was respected in the emastion of the results of the semi-directive ivieews conducted with

seven resource persons. It should be noted thaiehidts will be presented in tabular form thatl wddress each question

asked during the interview, and a verbatim trapsaf each interviewee's comments.

Table 2
Theme Person 1 Personl Person 3 Person 4 Person § Person 6 Person 7
TheLevel | "Refetring to the "The portfelio 13 used m some "Alreadyusad | "Itis usedm ustz "Midwife "Althoug | "Tcan't answer this
of use of recommendations of mternship modules, it is used by | by midwives few mtemship students are hsmdents | question becanse
the the Ministry of Health, | midwives more than polyvalent | 2s2lezming modules”. glready bemg sometime | I'munot tramed m
Portfolio the portfolio should be | itdepends on the teachers”. and asked to prepars | saskus to | theportfelio and I
by ISPITS | usedm 2ll mtemship assessment the portfolic and | provide can't assess its level
AL modules but tool at the havebeen domg | them with | ofuse”
Hoceima | unfortmatelyin reality sametime . so for years mformati
Students | this chjective cannot now". on zbout
be achisved". the
SEViCE,
this iz
rarely
done and
by only 2
few".
Obstacles | "Thereare problems "Teachet-related barriers: this 13 | "Barners "Lack of traming "Thelack of "Thelack | "Thecbstacles to
to Using with writing: becanse | aheavy and additional task to related to concerns the time for students | of time using the portfelio
the the student zt the z2ssess each student’s pertfolie, | teachers: pertfolio, students te develop the devoted are varied: the lack
Portfolio ISPITS level 1s not especially if their enrolment iz Theovetloed | havea very lmited portfoliowithm | to of superviston and
used to writing and very high. of work i passagein the aspecific time corracting | assistanoe from
decumenting m "Obstacles related to students: either courses | mtemship sites. They | peried For the field supervisors
French" Ovwetload of smdies. lack of orassessment | aresupervised bythe | teachers the portfolio | when students
"the student does not | pertfolic tramimg, lack of programs, the | supervisor . only obstacle is | forthe develop the
have 2 preraquisite follow-up and guidance. portfelio i3 "lack of progress m | thelack of teacher, portiolio, the lack
conceming the French | "Linked to the training system : | verystressful | smdents’  practices | cotrection time, | andthe of time devoted to
level and the analytical | Absence of portfolio for the teacher | znd leaming: specific | because at the lack of portfolio
writing of sitnations”. | standardization, shsenee of andrequires 2 | techniques  that are | matemity level | organizat | development, the
portfelio recommendations by | lotof time rare in mest cases, | thereare 2 onforthe | lack of importance
the admmistration”. durmg which doss not offer | promotions and | student of the document,
cotrection. students the same | theproblem is dueto znd the lack of
"obstacles opportunities to | that there are overwork. | coachmg and
related to reflect  on  their | only2 teachers”. | "The pedagopical support
students: practices”. French when developing
Lack of level of the portfolio.
clmical students
supervision”. is low".
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Does the "V ez, the summative "Of course, the student’s concem | "No, the "Yes, the summative | "Yes havinga "Thave no | "I don’t kmow."
Summativ | uselimits the smdent's | isto get the bestpossible grade, | summative use | useofthe portfolio score on the idea”
eUseof reflective quality, atthe expense of the quality of | ofthe portfolie | limits reflactive portfelio limits
the becansethe student the portfolic. doesnotlimit | quality in students, the reflactive
Portfolio | mustfocusjustonthe | "Theteachet's concemn i3 elways | thereflective | becausethe student quality of the
Limit grade". to give the mark without quality ofthe [ focuses uston the student”.
Reflective kmowing whether the student studen”. gradeto get 2 better
Quality in masters the techniques and grzdein the end".
Students? zcquires the skills".
"The formative evaluztion frees
the students from this concem
for the mark, the objective is to
acquirs the objectives and to
lead the reflaction to criticize
the different techniques and
situations .
The "Mo, the standard "Mo, there is no standard "For "The zhzence of "YVes, thereiz a | "Tthink "Thave no idea”
Respectof | formatis not format”. midwives, stendardization of standard format | there'sa
aStandand | respected, thers are thereis 2 portiolio elements. for midwifery standard
Formatin | individual and standard The format of this portfolio format”
the personal efforts of format for toolis udged development
Developme | ezch teacher”. portfolio differsntly fromone | anda guide to
ntof the development”. | tezcher to another”. follow".
Portfolio
Is the Cost | "Pethaps thecost of "No". "Sometimes." | "Pethapsthecostof | "Tdom'tthink "Thaveno | "Yes, thecostof
of Printing | prmtmg the portfolio 1s prmtmg the pertfolie | costis an wdea” printmg the
the zn obhstacle.” is an ohstacle” obstacle to portioliods a
Portfolio a printing the barrier.
Barrier? portiolio."
Reactions | "Thave no idea, "Tdon't have 3 preat distanos, "Thave no "Wemust react to "Increase the "Ittakes "Tdon’t kmow."
to becausethe portfolio is | it's rare for the pedagogical tdea because | theobstacles to number of 2010 30
Obstacles | notmandatory”. commission of the teacher to the portfolio iz | portfelio teachers and minutes
When discuss this type of subject. notmandatory | development becanse | reducethe after sach
Developing Only once did we discuss the znd the this toel is numbsr of mtemship
the numbet of students becanse it i3 | clmical mandatory and students sothat | day for
Portfolio difficult for a smele teacher to supervisionis | convinesd of its the teacher the
follow 70 portfolios for better effectiveness. So that | devotes more smdentto
example. As 3 reaction to this equipped with | the student is up to fime to focus on
obstacle, only one teacher has to | other tools date i his or her correcting the writing
follow just 13 pertfolios”. suchas".. the |lezming". portfolio and the
intemship zccompanying | pertfolio”.
report, the students”.
reports..."
Suggestion | "Standardize and "This type of constramt depesit. | "Tramng "Students and "Extend the tme | "The "Tram students and
s for formalize the portfelio | to overcome the obstacles students onthe | teachers mustbe allocated to portfolic | servicestzffm
Overcomin | and simplify it. Tram | related to the traiming system : it | importanes of | trzined m portfolio portfolio shouldbe | portfolio
g these students on the is necessary to hold meetings to | theportfolie”. | development and writing". usedin 2ll | development and
Obstacles | portfolio, and to lmow | stemdardize the portfolio, to padagogical support mternship | standardize the
and how to write the provide trammg for students and for teachers m the Services portfolio format”.
Improving | reports and identify the | teachers”. development of this and
theuseof | clements of the "To overcome student barriers, tool”. Iwreness
the portiolio”. itis necessary to prepare the of
Portfolio student for sach begmning of portfolio
the mtemship on the portfolio, effectiven
raise awareness of its ess should
usefulness, and mvolve all staff be
(mtemship tutors) m the raizad”.
development of this teol.

6. DISCUSSIONS AND ANALYSIS OF THE RESULTS

To guide the student in his or her reflection aat-evaluation work, it is necessary that the teadias access to each
student's portfolio. However, the development a$ tlearning and assessment tool faces obstaclatedeto teachers

themselves.

While, one of the main goals of portfolio developinés the development of a reflective process eéldab the
acquisition of skills. To this end, Timmins and Den(2009), in a study evaluating the implementatiba portfolio as an
educational tool for developing and evaluatingicaitcare competencies for nursing students, pmjposodel guide for
writing the portfolio. According to these authofst future implementation, it would be interestittguse this model as a
guide to reflection and the development of refleetskills. They stress that students should havéaéir possession a

guide, included in the portfolio development guide, help them reflect on the documents produced thedskills
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developed during the portfolio development. In thsults of their study, the authors state that itkesis presence, this

guide has been used very little by female students.

In addition, half of the students at ISPITS in Abd¢ima (58%) say that few teachers pre-define ¢juike for
portfolio development and use in advance. Nevessl 12% report that no teacher determines theskelipes in
advance. In the same context, only 32% of the mdgats in McMullan's (2006) study felt that theydhraceived clear
instructions about portfolio objectives. Howeve8%8 clearly knew what types of documents to includéhe tool, 21%

knew how many documents to include in the tool tamally, only 6% mentioned receiving feedback oregular basis.

According to the results obtained, it was also fbtimat the majority of students stated that they hever had
support and guidance from their supervisors dutivegdevelopment of the portfolio (30%), which isisistent with the
study of. Col'coran and Nicholson (2004), accordimgvhich, participants stated that they experidnaecertainty about
how to develop this tool, but also about the exgémts and advice of their supervisors. They cl#a the anxiety

experienced during portfolio development can haagative effects on their motivation.

In the light of this study, the students affirm theesence of other obstacles hindering the effentss of the
portfolio. Among other things, the lack of guidangben developing the portfolio (42%). However, adoog to a study
prepared by Chantal and Garnier (2012), all stiglegplied that they had received assistance iringriheir situation
analyses, which they considered to be an esseutraition for writing them. These students claimattthey have been

accompanied by their trainer, a pedagogical referevarious forms.

The said authors explain that the students' %,dgmaeh their portfolio after each internship for dasy by the
trainer who had given feedback on each story, withitical eye. According to the same study, exgearcould take place
on the points to be taken up again, the improvesnenbe considered. Some trainers sometimes prdgosewrite the
situations to readjust them. Nevertheless, lesn tiaf indicated that this delivery took place atliatance from the
internship and three added that the explanatiorengivere often superficial because the trainersidichave much time to
meet each student. On the other hand, studentsatiter obstacles such as: the low level of thed¢hrdanguage (34%),
and the lack of initial portfolio training and sthard guidelines to follow. These obstacles, alsafimmed by interviews
with teachers and resource persons, deserve part&tiention in order to limit them to a minimumdaraise teachers'

awareness of the seriousness of their consequences.
7. CONCLUSIONS

Developing or acquiring reflective practice is astivee and deliberate process of critical examimatid one's practice
where an individual is challenged and empowereghtgage in a self-assessment process. It allowstildent to enter into
a reflective spiral of personal transformation thHiows him/her to acquire the autonomy to carry aulesired and
effective practice (Duffy, 2007). It is at the hieaf professionalization, especially since it candonceived as a habit
"integrated into daily life" (Perrenoud, 2001, R) 6Nevertheless, the deliberate process of réflegiractice still seems to
remain "more the exception than the rule"(Perren@@01, p. 62). Nevertheless, the deliberate psodsreflective

practice still seems to remain "more the excepiiam the rule" (Dreyfus and Dreyfus, 1986).

It is a question here of shedding light on a reflec posture and practice based on a methodicglilae
instrumented, serene and effective analysis, wipleltes an enormous responsibility on the teachmresthey are

generally acquired only through intensive and aehlbe training. To put nursing education in Moroocothe right track,

Impact Factor (JCC): 5.8487 NAAS Rating 3.17
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reflective practice must be the reference for teextand trainers, and no opportunity must be losttimulate it, by
providing the necessary environment and resources.
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